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Bio

  Dave Arch, a best-selling author, 
internationally recognized speaker, and 
conference presenter brings thirty-five years 
of training experience to this workshop.

He has authored fifteen books currently being 
used in the training community.

Clients have included Pfizer, Eli Lilly, Kimberly 
Clark, McDonald's, Disney, and Pinnacle Bank.
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Learning Teams: Memory Factoids

“When we are exploring a subject, we remember....”
• 10% of what we read
• 20% of what we see in a graphic
• 30% of what we see in a graphic with sound
• 50% of what we speak or write about
• 70% of doing what you learned
• 99% of what we teach

The Forever Mind by Priscilla Donovan and Jacquelyn Wonder (William Morrow 
& Company)

Without special support, 0% of trainees ever successfully used training.

With transfer-support intervention, 60% to 100% of the people used what 
they learned.

Dr. Robert O. Brunkerhoff of Western Michigan University through research 
conducted at a Fortune 200 company (Managing Your Training Investment, Dartnell 
Publishing, pg. 8)

“If a person is exposed to one idea one time...at the end of thirty days the person will 
retain less than 10%. If a person is exposed to one idea six times with intermittent 
reinforcements at the end of 30 days that person will retain more than 90%.” (Silent 
Messages by Albert Mehrabian)

“Benjamin Bloom found that no one achieved mastery of any area in less than 12 
years with approximately 15,000 to 30,000 hours of practice.” A Teacher’s Dozen by 
T.A. Angelo.

http://www.puzzlemaker.school.discovery.com
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Best Ideas
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Listening Assignments
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Window Paning

“Effective teachers achieve closure to their lessons. 
Effective teachers plan how to bring a lesson to a close 
and how to make the transition into the adjoining 
lesson.”

Gage, N.L., & Berliner, D.C. (1984).
Educational Psychology. Boston: Houghton Mifflin.

“...memory is most effectively stored when it 
undergoes what is called deprocessing, when you 
use lots of different cues. And you are really showing 
how that works, that you combine both the auditory 
cue, the hearing it, the reading of it. And of course 
when you have it in front of you, you can read it 
several times. And since repetition enhances memory 
storage, you’re really using all the devices you possibly 
can to store it. That’s a good way to go.”

Dr. Eric Kandell, Columbia University
Speaker on the PBS program Exploring Your Brain: Memory 

(1998)

“Guided practice allows students to transfer new 
material from their working memory to long-term 
memory.”

Reynolds, A. (1992)
What is competent beginning teaching? A review of the 

literature. Review of Educational Research, 62, 1–35.

“Students learn more efficiently when the teacher 
organizes the lesson in such a way that it relates to the 
background knowledge of the student.”

Schuck, R.F. (1985)
An empirical analysis of the power of set induction

and systematic questioning as instructional strategies.
Journal of Teacher Education, 36, 38–43.

http://www.puzzlemaker.school.discovery.com
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• Notes •

Research:
Content Delivery Options
Three aspects of time that directly impact student learning include: (a) the maximum 
amount of time that is allocated for the activity; (b) the degree to which students are 
engaged during allocated time; and (c) the degree to which the students engage in 
the activity at a high rate of success (Beginning Teacher Evaluation Study (BTES) in 
Denham; Lieberman,1980; Fisher, Marliane, Cahen, Dishaw, Moore,  Berliner,1980).
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Partial Mind Mapping
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Memorizations
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B I N G O
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Q & A
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Crossword Puzzle

http://puzzlemaker.school.discovery.com

Across
3. A physical depiction of a process
4. A metaphorical or real life activity used to replicate components of the environment in which students  
 will be applying the content under study.
6. Independent research
7. An alternative to lecture in which the participant gets to observe the desired behavior(s) under discussion
9. A way to elicit information from someone who is not comfortable with speaking in front of a group
10. A group of experts

Down
1. A method of feedback to see if the participants have grasped the content being taught
2. An individual speaking to the benefits of a given subject
4. A short play
5. An excellent tool for examining all sides of an issue
8. A learning tool to help a group get emotionally involved with a subject

http://www.puzzlemaker.school.discovery.com
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Sentence Completions

A place I would like to visit is:

_______________________________________________________________________________

A celebrity I would enjoy meeting is:

_______________________________________________________________________________

One job related nightmare I sometimes have is:

_______________________________________________________________________________

The piece of fruit my job most resembles is:

_______________________________________________________________________________

If I could change one component of my job description it would be:

_______________________________________________________________________________

The favorite part of my job is:

_______________________________________________________________________________

http://www.puzzlemaker.school.discovery.com
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Word Associations

Vacation    ___________________________

Work     ___________________________

Hobby     ___________________________

Computer     ___________________________

Training     ___________________________

Jim Carrey     ___________________________

Your Job    ___________________________

http://www.puzzlemaker.school.discovery.com
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Graphic Stories

1.  What's _____________ with this picture?

2.  What are the _____________ between these pictures?

3.  What's the correct _____________ of these pictures?

4.  What's going on in this ___________?

http://www.puzzlemaker.school.discovery.com
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Scavenger Hunts
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Object Lessons
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Videos

List all the techniques and then determine which of the techniques would be most 
valuable to you?

T - What techniques do you see Dave use in this video?

A - What attitudes do you see Dave exhibiting in this video?

http://www.puzzlemaker.school.discovery.com
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Testimonials
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Interviews
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Panels
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Demonstrations
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Script, Switch, and Solve
Case Studies

1. Ask a group (person) to write a one or two paragraph description of a
  problematic situation.

2. Groups (students) then exchange their written scenarios.

3. The recipients then add one or two sentences to the description as a further
 embellishment of the problematic situation.

4. Finally, the scenarios are then exchanged one more time (no one should receive
 their original paragraph).

5. Now each person (group) makes a two column chart. One column is headed 
 with the word “Preventive” and one with the word “Corrective.” The students
 now list possible solutions to the situation using the two column chart to
 help organize their thoughts before presenting them as a one page paper.

http://www.puzzlemaker.school.discovery.com
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Quizzes
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Learning Games
http://davearch.com/games.pdf 
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Debates

Research:
Debates
“We know that there’s a part of the brain...that gets activated when we’re very 
emotional, and it increases our ability to remember things. So that when there’s 
emotion attached to something, we’re more likely to remember it.” Dr. Marilyn 
Albert, Professor of Psychiatry at Harvard Medical School, speaking on the PBS 
Program Exploring Your Brain: Memory (1998).

According to Prawat (1989), the major goal of education is to promote the transfer 
of knowledge and skills. As defined by Prawat (1988), transfer is the ability to access 
one’s own knowledge in situations in which that knowledge may be relevant. 

A D 1. A class with even 50% lecture still has too much lecture.

A D 2. Some instructors should use more lecture than others.

A D 3. If a class lets an instructor know that they prefer lecture rather
   than activities, then the instructor should use lecture to deliver
   his/her content.

http://www.puzzlemaker.school.discovery.com
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Field Trips

Bookmark your favorites:

Training Games (http://www.thiagi.com)

Free Training Puzzle Maker Site (http://www.puzzlemaker.school.discovery.com) 

http://www.puzzlemaker.school.discovery.com
http://www.thiagi.com
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Job Aids
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Reports

http://www.puzzlemaker.school.discovery.com


31 Alternatives to Lecture™

35

Copyright 2014, Dave Arch and Associates. All rights reserved. • http://www.movingbeyondlecture.com

Projects
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Models
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Instant Experts

Effective Teaching Principles

Principle 1: Students learn more when they are engaged actively during an 
instructional task.

Principle 2: High and moderate success rates are correlated positively with student 
learning outcomes, and low success rates are correlated negatively with student 
learning outcomes.

Principle 3: Increased opportunity to learn content is correlated positively with 
increased student achievement. Therefore, the more content covered, the greater 
the potential for student learning.

Principle 4: Students can become independent, self-regulated learners through 
instruction that is deliberately and carefully scaffolded.

Principle 5: The critical forms of knowledge associated with strategic learning 
are (a) declarative knowledge, (b) procedural knowledge, and (c) conditional 
knowledge. Each of these must be addressed if students are to become independent, 
self-regulated learners.

Principle 6: Learning is increased when teaching is presented in a manner that 
assists students in organizing, storing, and retrieving knowledge.

Principle 7: Students can become more independent, self-regulated learners 
through strategic instruction.

http://www.puzzlemaker.school.discovery.com
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Principle 1: Students learn more when they are engaged actively 
during an instructional task.

When planning instructional activities, time should be considered as an important 
instructional variable.

Three aspects of time that directly impact student learning include: (a) the maximum 
amount of time that is allocated for the activity; (b) the degree to which students are 
engaged during allocated time; and (c) the degree to which the students engage in 
the activity at a high rate of success (Beginning Teacher Evaluation Study (BTES) in 
Denham Lieberman,1980; Fisher, Marliane, Cahen, Dishaw, Moore, Berliner,1980).

The amount of allocated time devoted to specific content varies considerably from 
classroom to classroom. Average student engagement rates during an instructional 
activity are 60% to 75% but may range from 30% to 90% (cf., Kindsvatter, Wilen,  
Ishler, 1988).

Seatwork activities are usually meaningful, and task engagement during seatwork 
may be optimized when the teacher interacts substantively with students (BTES, in 
Rosenshine, 1980). When seatwork activity is excessive, student engagement may 
decrease (BTES, in Rosenshine, 1980; Rosenshine Berliner, 1978).

Teachers use allocated time differently. Research has suggested that effective 
teachers spend 15% less time on management and organization tasks, and 50% 
more time in interactive activities.

Effective teachers organize their time so they can spend at least some time with the 
total group, in small groups, and with individuals (cf., Borg, 1980; cf., Kindsvatter, 
Wilen, Ishler, 1988).

http://www.puzzlemaker.school.discovery.com
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Principle 2: High and moderate success rates are correlated 
positively with student learning outcomes, and low success rates 
are correlated negatively with student learning outcomes

When planning instructional activities, time should be considered as an important 
instructional variable.

When planning instruction, the rate of success at which a student completes a task 
should be considered as a critical instructional variable.

A careful content match between student level of achievement and task assignment 
appears essential if high student success rates, and thereby improved learning 
outcomes, are to occur (Adelman Taylor, 1983; Brookover, Beady, Flood, Schweitzer  
Wisenbaker, 1979). Brophy (1979) and Rosenshine (1983) reviewed numerous studies 
which indicated that academic tasks that are individualized according to student 
needs result in high success rates. In general, they concluded, effective teachers: (a) 
move students at a brisk pace; (b) present content in small steps; and (c) provide 
academic tasks that are mastered easily by most students.

Younger and ineffective learners need to engage in tasks at a success rate that results 
in overlearning (Rosenshine,1983). He emphasized that basic skill acquisition is 
taught hierarchically, and consequently, success at any level requires application 
and knowledge of the skills previously learned.

http://www.puzzlemaker.school.discovery.com
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Principle 3: Increased opportunity to learn content is correlated 
positively with increased student achievement. Therefore, the more 
content covered, the greater the potential for student learning.

Providing students with ample opportunity to learn has been viewed by some as the 
single most important instructional principle derived from the effective teaching 
research (Barr, 1980; Cooley Leinhardt, 1980; Rosenshine Berliner, 1978).

“Opportunity to learn” addresses the amount of coverage actually provided 
to students for specific academic content whereas “allocated time” examines 
the dimension of time assigned for broad content areas like reading and 
mathematics (Borg,1980). Simply stated, “...students tend to learn what they are 
taught and not to learn what they are not taught” (Powell, 1979; p.50). (Results 
from the BeginningTeacher Evaluation Study BTES in Block, 1980), have provided 
considerable support for the significant, positive relationship between opportunity 
to learn and student achievement.

Husen (1967) has explained that content coverage variations across countries 
explain much of international achievement differences on tests. Morin (1986) 
maintained that curriculum development should occur within the contexts and 
needs of the community, school, and classroom. Several variables appear to interact 
and impact substantially on both the amount and the quality of content coverage. 

Curriculum Determination and Implementation

Several studies have indicated that teachers who enjoy teaching a specific content 
area are not only more likely to teach a specific content, but also more likely to 
spend more time teaching it (Brophy, 1982; Carew Lightfoot, 1979); Schwille et 
al.,1981). Other teacher-decision making variables that may influence content 
coverage are (a) amount of time devoted to each topic; (b) topics to be covered; (c) 
students to be taught; (d) length of time and when each topic will be covered; and 
(e) the degree of student mastery required by each topic (Brophy, 1982).

There is some empirical evidence (cf., Brophy, 1982) that teachers may over-rely 
on published curriculum materials, particularly teacher guides and textbooks, 
to determine content coverage. Teachers may perceive themselves as curriculum 
implementers rather than active planners or decision-makers. Teacher failure 
to make purposes and objectives clear to students may result in a discrepancy 
between teachers’ and students’perceptions regarding the meaning of the activities 
(Brophy, 1982).

http://www.puzzlemaker.school.discovery.com
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Wyne and Stuck (1982) identified several ways to increase students opportunity to 
respond: (a) beginning and ending lessons on time; (b) reducing transition time; 
(c) minimizing wasted time; and (d) monitoring students at all times.

Teacher Planning of Content

Rosenshine (1983; 1986) indicated that effective teachers incorporate the following 
instructional sequence into their content lessons: (a) beginning the lesson with a 
short statement of goals; (b) reviewing previous learning; (c) presenting new material 
in small steps, allowing students practice time after each step; (d) giving clear and 
detailed instructions/explanations; (e) providing active and ample practice; (f) 
asking questions, checking for understanding, and obtaining responses from all 
students; (g) providing guided practice; (h) providing explicit instruction; and (i) 
providing practice for fluency attainment. Rosenshine emphasized that though 
these steps may not be appropriate for all learners, they are appropriate when 
material is new, difficult, hierarchical, or when students are young or experiencing 
learning difficulties.

http://www.puzzlemaker.school.discovery.com
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Principle 4: Students can become independent, self-regulated 
learners through instruction that is deliberately and carefully 
scaffolded.

Definition of Scaffolded Instruction

Hetherington and Parke (1986) offered the following definition of scaffolding: the 
process of  helping children “...achieve more than they can on their own by skillfully 
structuring the environment to make it easier for them” (p. 293). In much the same way 
that a scaffold is used as a temporary structural support during building construction, 
scaffolded instruction serves as a temporary and adjustable support for students to 
develop new skills and abilities (Englert, Raphael, Anderson, Anthony, Stevens,1991; 
Pearson, Raphael, 1990). Implicit in the idea of scaffolded instruction is that the teacher 
enables learners to participate in complex tasks that they cannot perform adequately 
without assistance (Reid, 1991). Errors are expected and are corrected gradually through 
teacher re-direction and feedback. When implementing scaffolded instruction, teachers 
must ensure that sufficient, but not excessive, support is provided to the learner...a delicate 
balance between diminishing teacher guidance and increasing student competence 
should be maintained. Although the teacher initially assumes much of the control 
during scaffolded instruction, the ultimate goal of instruction is covert, independent 
self-regulatory learning.

Characteristics and Critical Features of Scaffolded Instruction

Pressley, Harris, and Parks (in press) reviewed Rogoff ’s six characteristics of scaffolded 
instruction: (a) enlisting or recruiting of the learner’s interests; (b) reducing the 
number of steps required to solve a problem to a level where the learner can meet the 
task requirements with assistance; (c) keeping the learner in pursuit of the task; (d) 
accentuation of the critical features of the task (e.g., comparing the learner’s product 
with the desired product); (e) keeping learner stress at a minimum; and (f) explicitly 
demonstrating task completion or explicitly modeling an idealized solution to a problem.

As addressed by Englert et al. (1991), teachers scaffold in many ways. Some of these ways 
include (a) activating background knowledge by asking a series of graduated questions 
that help students retrieve relevant information, (b) acting as a coach who provides tips, 
strategies, and cues to engage students in processes that promote independent learning, 
and (c) procedural facilitation (e.g., providing prompts such as “think sheets” that prompt 
students to engage in specific strategies, such as the steps involved in long division).

http://www.puzzlemaker.school.discovery.com
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Principle 5: The critical forms of knowledge associated with 
strategic learning are (a) declarative knowledge, (b) procedural 
knowledge, and (c) conditional knowledge. Each of these must be 
addressed if students are to become independent, self-regulated 
learners.

Any discussion of knowledge might best be prefaced by an overview of the 
importance of metacognition and its central role in learning.

Metacognition (i.e., knowing about knowing), a term originated by Flavell (cited 
in Wong, 1991), is defined as “...one’s knowledge concerning one’s own cognitive 
processes and products or anything related to them, e.g., the learning-relevant 
properties of information or data” (cited in Wong,1991, p. 233. Flavell (cited 
in Wong,1991) identified two types of metacognitive activities: (a) knowledge 
about cognition and (b) regulation of cognition. Knowledge about cognition, 
according to Wong (1991), “...concerns an individual’s knowledge about his own 
cognitive resources and the compatibility between himself as a learner and the 
learning situation.” (p. 233) Knowledge about regulation of cognition include one’s 
awareness and control over cognition during problem-solving (e.g., planning, 
monitoring, testing, revising, and evaluating). Alexander, Schallert, and Harre 
(1991) defined knowledge as encompassing” ...all that a person knows or believes 
to be true, whether or not it is verified as true in some sort of objective or external 
way” (p. 317). Numerous researchers and theorists have proposed different forms 
of knowledge (cf., Billingsley Wildman, 1990; BosVaughan, 1988; cf., Bransford, 
Sherwood, Vye,  Rieser, 1986; Derry, 1990; Hresko Parmar,1991; Sternberg, 1991). 
However, according to Alexander, Schallert, and Hare (1991), regardless of the 
type of knowledge studied, (e.g., content knowledge, linguistic knowledge), three 
distinct forms of knowledge are subsumed: (a) declarative, (b) procedural, and 
(c) conditional. For example, if we refer to a domain-specific knowledge, such as 
mathematics, we (a) know factual information about it (declarative knowledge), 
(b) know how to use the knowledge in specific ways (procedural knowledge), and 
(c) know when and where to apply this knowledge (conditional knowledge).
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Principle 6: Learning is increased when teaching is presented in a 
manner that assists students in organizing, storing, and retrieving 
knowledge.
How do learners acquire and organize knowledge?
Various models of information processing theory have been proposed (Anderson, 
1983; Quillian,1969). Each model has attempted to describe the manner in which new 
sensory input is perceived, transformed, reduced, elaborated, stored, retrieved, and 
used (Bos  Vaughan, 1988). Due to factors such as interference and decay, learners may 
loose information if intensive efforts are not made to store the information into long-
term memory. Once transferred to long-term memory, information may or may not be 
retrievable or accessible in relevant situations. Retrieval is highly dependent upon the 
strategies used by the learner to process information (Bos Vaughan, 1988).
The Problem of Access Failure
Bransford, Sherwood, Vye, and Rieser (in Prawat, 1989) reviewed numerous studies 
suggesting it is access failure, not knowledge acquisition per se, that is often at the root of 
poor student performance. That is, while learners often have acquired information that 
will assist them in solving tasks, they do not always access this information in relevant 
situations.
Techniques and Methods to Facilitate Knowledge Acquisition, Activation, and 
Utilization Content Organizers
Various forms of graphics provide visual displays of a subject matter’s organization 
of structure (e.g., charts, diagrams, etc.). Figural taxonomies are graphics that display 
superordinate, subordinate, and coordinate relationships among concepts, facts, and 
details, or some combination (Scruggs, Mastropieri, Levin, McLoone, Gaffney, Prater, 
1985). Several research studies have demonstrated the efficacy of graphic organizers in 
promoting students learning (Bergerud, Lovitt, Horton, 1987; Koran Koran, 1980; Moyer, 
Sowder, Threadgill-Sowder, Moyer, 1984).
Content diagrams can also be effectively used as organizational devices when teaching 
students complex abstract concepts (Bulgreen, Schumaker, Deshler, 1988). Critical 
features are depicted in conceptual categories, characteristics, examples and non-
examples.
Study Guides
Teachers can cue the organization of information by using structured study 
guides. Such guides are comprised of a set of statements or questions designed 
to accompany reading assignments and class lectures (Ellis Friend, 1991). Two 
approaches commonly used are (a) giving the stu-dent the study guide to use as s/
he independently completes an assignment and (b) requiring the student to first 
read the passage and then complete the study guide. Three common types of study 
guides are (a) multi-level guides, (b) concept guides, and (c) pattern guides
(Horton Lovitt, 1987).
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Principle 7: Students can become more independent, self-regulated 
learners through strategic instruction.
Strategic instruction is designed to teach students “how to learn” effectively (Deshler, 
Schumaker,  Lenz, 1990; Schumaker, Deshler, Alley, Warner, Denton, 1982). Effective 
strategic instruction involves teaching strategies enabling students to successfully and 
independently accomplish academic tasks. Within the last ten years, there has been 
substantial research support for strategic instruction in improving student performance 
and achievement (cf. Harris Pressley, 1991).
Definition of a Strategy
According to Deshler and Lenz (cited in Lenz, 1992) , a strategy is “...an individual’s 
approach to a task; it includes how a person thinks and acts when planning, executing, 
and evaluating performance on a task and its outcomes” (p. 143). Such strategies, as 
addressed by Schunk and Rice (1992), enable students to engage in the following self-
regulatory activities: (a) attending to tasks; (b) focusing on relevant features of the task; 
(c) rehearsing information; (d) elaborating; (e) monitoring levels of understanding; (f) 
taking corrective action, if needed, (9) cueing them to retrieve information, and (h) 
helping to maintain a favorable emotional climate that is conducive to learning. 
Characteristics of Effective Strategy Instruction
The following research-based statements characterize the critical characteristics of 
effective strategy instruction, whether they are direct or indirect in nature.
Effective strategy instruction includes the critical features of scaffolding (i.e., planning, 
monitoring, and evaluation (Pressley, Harris, Marks, in press; Pearson Raphael, 1990). 
Good strategy instruction promotes the active participation of students in their own 
learning (Winne Marx, 1982; Peterson Swing, 1982).
Good strategy instruction has as its long-term goal the ownership of strategies by 
students, i.e., students personalize and adapt strategies, know when, where, and how to 
use them, and are motivated to use them (Harris Pressley, 1990).
Good strategy instruction is characterized by strategies that are both effective (i.e., they 
enable the student to meet the demands of current and future tasks) and efficient (i.e., 
they enable the student to meet task demands in a timely, resourceful, and judicious 
manner) (Ellis Lenz, 1987).
The content of various strategies is organized strategically for maximal learning (Ellis, 1992).
Throughout instruction, teachers attempt to keep motivation high, largely by highlighting 
the empowerment that accompanies acquisition of powerful procedures that accomplish 
important academic tasks.
Teachers encourage habitual reflecting and planning. Teachers model reflection and provide 
opportunities for students to think through the solutions to their academic problems.
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Skits

http://www.puzzlemaker.school.discovery.com


31 Alternatives to Lecture™

47

Copyright 2014, Dave Arch and Associates. All rights reserved. • http://www.movingbeyondlecture.com

Role Plays

Role For Terry

You will have two objectives in this practice session:
1.  For you to achieve your objective of having the recently purchased computer 
returned to the seller.
2.  For both you and your spouse, Chris, to finish the discussion feeling good 
about it.

You and Chris have been married for one year. It has been a difficult year. Although 
both you and Chris work, it has been impossible to get ahead financially. The credit 
cards are all at their maximum credit limits. However, up until last night you were 
confident that it could be worked out.

Aweek ago you and Chris made an agreement not to make any new purchases over 
$100 without talking with each other.

Last night Chris brought home a computer purchased from a friend at work. The 
$1,200 purchase price cleaned out your savings account. You were too angry and 
hurt to talk last night. However, you know that when Chris gets home, you’re going 
to have to talk it out tonight.

The time has arrived since you hear Chris coming through the front door of 
your home.
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Role Plays

Role For Chris

You will have two objectives in this practice session:
1.  To keep your recently purchased home computer.
2.  For both you and your spouse, Terry, to finish the discussion feeling good 
about it.

You and Terry have been married for one year. It hasn’t been an easy year. Although 
both of you work, it has been very difficult to get ahead financially. The limits on 
your credit cards are all at their maximum. It seems like you are working longer 
and longer hours, and you’re worried about the stress on your marriage due to the 
amount of time the two of you are spending apart.

In an attempt to control the spending situation, you and Terry agreed to not 
make a purchase over $100 without consulting each other. However, yesterday an 
opportunity came up at work that you had to move on quickly. A friend offered 
you his state of the art personal computer for $1,200. It had everything you knew 
you wanted on a computer. You knew someone else would take him up on his offer 
if you didn’t take it fast. You also knew that there was exactly $1,200 in the savings 
account so you wouldn’t need to borrow any money. You bought the computer and 
took it home.

You could tell that Terry wasn’t happy but the two of you didn’t discuss it last night.

Actually the more you’ve thought about it, the more excited you’ve become about 
the computer. It will mean that you can come home from work earlier since some 
of your work can be now done on the new computer.

Nevertheless, you know that you’ll need to talk this out with Terry. You have a 
feeling that it will be tonight. You’re about to find out since you’re pretty sure Terry’s 
already at home, and you’re about to walk through the front door.
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Role Plays - Terry and Chris
Discussion Sheet

The group leader reads the following:

1. Did both Chris and Terry meet their objectives? Why or why not?

2. Did the gender of Chris and Terry make a difference in the discussion? How  
 would different genders in the roles possibly affect the outcome?

3. Was there good listening on both sides? What evidence do you have for     
 your answer?

4. Which objective did you believe each was pursuing most vigorously – the first  
 goal or that of having the other person feel good about the discussion? Why?

5. What strategies did you see each person use?

6. What are two compliments/commendations you could give to each party?

7. What is one recommendation you could make to each party?
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Simulation Page

To: Liver Transplant Advisory Committee

Re: Liver Transplant Recommendations
The following seven people are currently on our hospital’s liver transplant waiting 
list. All seven are in equally serious condition. There is little doubt that those who 
don’t get he transplants will die. We have just been notified that two suitable livers 
will be available tomorrow morning. Please select the TWO PERSONS from the 
waiting list who will receive those transplants. Per hospital policy, this committee 
decision must be unanimous.

DAVID is 7, white, and has lived in an orphanage for the past two years. His 
father died of alcoholism and his mother has constant bouts with mental illness – 
requiring John’s current living arrangements.

STANLEY is 10 years old, white, and has been in five different elementary schools 
throughout his elementary school experience. His teachers all speak of him as a 
quiet, good boy and an average student. He and his mother are very close.

TOM is 18, white, and in his senior year of high school. His physician has required 
him to take six months off of school for a nervous breakdown. He parents regard 
him as quite odd since he makes up his own religion and chants hymns to himself. 
He is not doing well in school and has few friends.

JOHN is 13, black and lives in a state institution for delinquent boys. He was placed

there by the courts as punishment for indiscriminately firing a revolver from the 
front steps of his home. Neither parent seems to care what happens to John.

MARTHA is 5, white, and completely deaf and blind. She has not learned how 
to communicate her thoughts in any manner at all and is “out of control” most of 
the time.

GEORGE is 15, white, and is being home schooled by his mother since being 
diagnosed as mentally ill by one of his teachers. However, his mother seems to 
really believe in him and angrily denies that he is incompetent at all.

DEAN is 15 years old, black, and appears to be quite gifted. He has skipped school 
three grades since beginning school and is ready to begin college next year. His 
family is very close and parents appear very devoted to each other.
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The Application Matrix
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Simulations
The Memo

A Consensus and Diversity Simulation-

Each person would receive a copy of the following memo with the exception of the 
name in parentheses at the end of each description. The names in the parentheses at 
the end of each description is for use only in the debriefing of the process. The name 
in parentheses is the person from whose past the information in that paragraph has 
been gleaned.
The large group would be divided into small groups of 5–7 people (or this could be 
done individually with each person submitting their vote with an explanation of their 
vote) and would serve as the Liver Transplant Advisory Committee – fulfilling the 
requirements as stated in the following memo.

MEMO
To: Liver Transplant Advisory Committee
Re: Liver Transplant Recommendations
The following seven people are currently on our hospital’s liver transplant waiting 
list. All seven are in equally serious condition. There is little doubt that those who 
don’t get the trans plants will die. We have just been notified that two suitable livers 
will be available tomorrow morning. Please select the TWO PERSONS from the 
waiting list who will receive those transplants. Per hospital policy, this committee 
decision must be unanimous.
DAVID is 7, white, and has lived in an orphanage for the past two years. His father 
died of alcoholism and his mother has constant bouts with mental illness – requiring 
John’s current living arrangements. (Charlie Chaplin)
STANLEY is 10 years old, white, and has been in five different elementary schools 
throughout his elementary school experience. His teachers all speak of him as a quiet, 
good boy and an average student. He and his mother are very close. (Adolph Hitler)
TOM is 18, white, and in his senior year of high school. His physician has required 
him to take six months off of school for a nervous breakdown. He parents regard him 
as quite odd since he makes up his own religion and chants hymns to himself. He is 
not doing well in school and has few friends. (Albert Einstein)
JOHN is 13, black and lives in a state institution for delinquent boys. He was placed there 
by the courts as punishment for indiscriminately firing a revolver from the front steps of 
his home. Neither parent seems to care what happens to John. (Louis Armstrong)
MARTHA is 5, white, and completely deaf and blind. She has not learned how to 
communicate her thoughts in any manner at all and is “out of control” most of the 
time. (Helen Keller)
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GEORGE is 15, white, and is being home schooled by his mother since being 
diagnosed as mentally ill by one of his teachers. However, his mother seems to really 
believe in him and angrily denies that he is incompetent at all. (Thomas Edison)
DEAN is 15 years old, black, and appears to be quite gifted. He has skipped school 
three grades since beginning school and is ready to begin college next year. His family 
is very close and parents appear very devoted to each other. (Martin Luther King)

PROCESSING...
This is a very effective consensus simulation and would work well to bring out of the 
committee members both strengths and weaknesses in relation to their ability to work 
in a team setting. However, since each description actually is drawn from an actual 
person’s background, this exercise also has an added application of demonstrating 
how first impressions can oftentimes be misleading. Thus it would have a powerful 
application for diversity training even when this exercise was completed by online 
participants individually without the benefit of team interaction.
After each committee has given their “unanimous” decision, it is good for the 
facilitator to go back around each group and ascertain from each person that they 
are in agreement with the decision. Very often more than one person in each group 
merely acquiesced to the demands of the majority in the group and didn’t express 
their honest opinion. This alone can begin interesting dialogue about conflict and the 
way we manage it.
Then the facilitator needs to help the group know the identity of each person by 
reading the names in parentheses at the end of each description.

Here are a few other questions that help in the processing of the activity:
1. What did you learn about how people handle conflict?

2. How did the group organize itself for its task? What lessons can you learn from 
that process?

3. If you had it to do over again, what would you do differently in helping to make 
sure that everyone in the group was heard with equality?

4. What happened in your mind when you learned that these were actual backgrounds 
from real people?

5. Did knowing who the people were change your decision? Why? or Why not?
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